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Abstract: This study investigates the reading performance and intervention needs of Grade 1 students at Judge
Antonio R. Montilla Sr. Elementary School. Utilizing a comprehensive assessment approach, the mean reading
scores across four sections—MAHINATAGON, MAKISASANGKAYON, MATINALAHURON, and
MABINULIGANON—were found to be relatively similar, averaging 34.32 words per minute, suggesting
consistent effectiveness of the reading programs. Despite this uniformity, intervention needs varied significantly,
with a notable number of students requiring some form of support, although most met the expected reading
levels. The study employed the Kruskal-Wallis and Mann-Whitney U tests to analyze differences in reading and
observation scores, revealing no significant disparities across sections or between genders. However, chi-square
tests indicated significant associations between required intervention levels and both section and gender,
suggesting certain groups may benefit from more tailored support. Recommendations include implementing
targeted reading interventions, enhancing professional development for teachers, conducting regular monitoring
and assessment, increasing parental involvement, adopting gender-sensitive approaches, expanding reading
resources, and promoting collaborative learning strategies. These measures aim to support personalized learning
and improve reading literacy, ensuring students achieve their full academic potential.
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INTRODUCTION

Nestled in the vibrant community of Brgy 91 Abucay, Tacloban City, Judge Antonio R.
Montilla Sr. Elementary School stands as a beacon of educational excellence and community
engagement. As an integral part of District Learning Center VIII of Tacloban City Division,
the school serves as a cornerstone of learning, catering to the educational needs of students
spanning from kindergarten to grade 6. With a steadfast commitment to fostering holistic
development and academic achievement, Judge Antonio R. Montilla Sr. Elementary School
strives to create a nurturing and inclusive learning environment where every student has the
opportunity to flourish. The school's mission is rooted in the belief that education is the key
to unlocking the potential of every child and empowering them to become lifelong learners
and responsible members of society.

Recognizing the critical importance of early literacy development and intervention in
shaping students' educational trajectories, the school places a strong emphasis on providing
targeted support to students in their formative years. Grade 1, in particular, marks a
significant milestone in students' educational journey, serving as the foundation upon which
future academic success is built. At Judge Antonio R. Montilla Sr. Elementary School,
educators are keenly aware of the diverse needs and challenges faced by students at different
stages of their educational development. As such, there is a concerted effort to identify and
address intervention needs proactively, ensuring that every student receives the support they
need to thrive academically.

Against this backdrop, this study seeks to delve into the intervention landscape among
grade 1 students at Judge Antonio R. Montilla Sr. Elementary School. By leveraging the
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Comprehensive Rapid Literacy Assessment (CRLA), the research aims to assess intervention
needs, explore gender and section variations, and inform evidence-based practices tailored to
the unique needs of students within the school community. Through this endeavor, the study
endeavors to contribute to the ongoing efforts of Judge Antonio R. Montilla Sr. Elementary
School in promoting academic excellence, fostering a culture of lifelong learning, and
empowering students to realize their full potential.

Statement of the problem
This study seeks to present a comprehensive analysis of intervention needs among students in
grade 1 at Judge Antonio R. Montilla Sr. Elementary School, Tacloban City Division,
Philippines, utilizing existing data. The primary objectives are to provide insights into
reading scores by section, the level of intervention necessary for grade 1 students by section,
the typical observation score of grade 1 students by section, reading scores by sex, the level
of intervention necessary for grade 1 students by sex, the typical observation score of grade 1
students by sex, potential differences in reading scores by section, potential differences in
reading scores by gender, potential differences in observation scores by section, potential
differences in observation scores by gender, the association of required intervention and
gender, and the association of required intervention and section.

Specifically, the study aims to answer the following questions:

1) What are the reading scores of Grade 1 students by section and gender?

2) What level of intervention is necessary for Grade 1 students by section and gender?

3) What are the typical observation scores of Grade 1 students by section and gender?

4) Is there a significant difference in the reading scores of students by section and
gender?

5) Is there a significant difference in the observation scores of students by section and
gender?

6) Is there a significant association between the required intervention and both gender
and section?

METHODOLOGY

Research design

This study employs a quantitative research design, specifically a descriptive and comparative
approach, to examine the reading performance and intervention needs of Grade 1 students at
Judge Antonio R. Montilla Sr. Elementary School. The primary aim is to quantify the reading
scores and observation scores of students, analyze these scores by section and gender, and
determine the necessary levels of intervention for different groups of students. This design
allows for a systematic collection and analysis of numerical data to understand patterns,
differences, and associations among the variables studied (Creswell & Creswell, 2017).

Locale of the study and respondents

The participants in this study were Grade 1 pupils from Judge Antonio R. Montilla Sr.
Elementary School, located at Brgy 91 Abucay, Tacloban City. This school, which caters to
students from kindergarten to Grade 6, is under District Learning Center VI1II of the Tacloban
City Division. For this research, all Grade 1 pupils were included, encompassing four
sections: Mahinatagon, Makisangkayon, Matinalahuron, and Mabinuliganon. The total
number of participants was 89 pupils, distributed across the four sections as follows:
Mahinatagon with 19 pupils, Makisangkayon with 23 pupils, Matinalahuron with 25 pupils,
and Mabinuliganon with 22 pupils. This inclusive sampling approach ensures that the data
collected reflects a comprehensive view of the reading abilities and intervention needs of all

311



Maria Zenaida P. Cardoso-Ellema

Grade 1 pupils within the school. By including all sections and a sizeable number of students,
the study aims to provide a robust and generalizable analysis of the educational context at
Judge Antonio R. Montilla Sr. Elementary School (Creswell & Creswell, 2017)(Patten &
Newhart, 2018).

Research instruments

The study employed the Comprehensive Rapid Literacy Assessment (CRLA) as the primary
research instrument. The CRLA is a widely recognized tool for evaluating literacy skills in
young learners, specifically designed to assess various aspects of reading proficiency. This
instrument was utilized to gauge the reading performance of Grade 1 students at Judge
Antonio R. Montilla Sr. Elementary School. The CRLA provided data on students' reading
scores, which were subsequently categorized to determine the level of intervention required.
The tool facilitated the collection of both quantitative data on reading abilities and qualitative
observations of student engagement and performance during literacy activities. The reliability
and validity of the CRLA ensured that the data collected was robust and accurate, providing a
comprehensive overview of the literacy needs of the students involved in the study.

Data analyses procedure

The data analysis for this study involved several statistical methods to examine the reading
performance and intervention needs of Grade 1 students. Descriptive statistics, including
mean and median calculations, were first used to summarize the reading and observation
scores of the participants. To explore potential differences in these scores across sections and
genders, comparative statistical tests such as the Kruskal-Wallis test and Mann-Whitney U
test were employed. These non-parametric tests were chosen due to the ordinal nature of the
data. Additionally, the Chi-Square test for independence and Cramer's V statistic were used to
analyze the association between the required intervention levels and both section and gender.
These analyses provided insights into the relationships between the students' reading abilities,
the need for interventions, and their demographic characteristics, enabling the identification
of specific groups that may require tailored educational support.

FINDINGS AND DISCUSSION
Mean reading scores by section

The analysis of reading scores across different sections reveals that the mean reading scores
for MAHINATAGON, MAKISASANGKAYON, MATINALAHURON, and
MABINULIGANON were 33.25, 36.77, 30.87, and 35.39 words per minute (WPM),
respectively, with an overall mean reading score of 34.32 WPM. This suggests some
variability in reading performance among sections, although the overall performance is
relatively consistent.

Degree of intervention by section

When examining the degree of intervention required, MAHINATAGON had 4 students
needing light intervention, 5 needing moderate intervention, 11 meeting expectations, and 1
requiring full intervention. MAKISASANGKAYON had 7 students needing light
intervention, 1 needing moderate intervention, 14 meeting expectations, and none requiring
full intervention. MATINALAHURON had 3 students needing light intervention, none
needing moderate intervention, 10 meeting expectations, and 2 requiring full intervention.
MABINULIGANON had 3 students needing light intervention, 1 needing moderate
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intervention, 14 meeting expectations, and none requiring full intervention. Overall, 17
students needed light intervention, 7 moderate, 49 met expectations, and 3 required full
intervention.

Mean observation scores by section

The median observation scores were consistent across sections, with MAHINATAGON,
MAKISASANGKAYON, MATINALAHURON, and MABINULIGANON all having a
median score of 4, and the overall median score also being 4. This indicates a generally
uniform performance in observed behaviors and skills across sections.

Mean reading scores by gender

When analyzing reading scores by gender, the mean reading scores for both male and female
students were approximately 16.09 WPM, indicating no significant difference in reading
performance between genders.

Degree of intervention by gender

The level of intervention required by gender showed that 17 male students needed light
intervention, 7 needed moderate intervention, 49 met expectations, and 3 required full
intervention. For female students, 7 needed light intervention, none needed moderate
intervention, 20 met expectations, and 1 required full intervention. Overall, 24 students
required light intervention, 7 required moderate intervention, 69 met expectations, and 4
required full intervention.

Statistical test results

Further statistical tests, including the Kruskal-Wallis and Mann-Whitney U tests, confirmed
these observations. The Kruskal-Wallis test for reading scores by section yielded a p-value of
approximately 0.2038, indicating no significant difference in reading scores among sections.
Similarly, the Mann-Whitney U test for reading scores by gender yielded a p-value of
approximately 0.4293, indicating no significant difference between male and female students.

For observation scores, the Kruskal-Wallis test yielded a p-value of approximately
0.2883, indicating no significant difference among sections, and the Mann-Whitney U test
yielded a p-value of approximately 0.5607, indicating no significant difference between
genders. However, the chi-square test for independence revealed significant associations. The
test for the relationship between required intervention and gender yielded a p-value of
approximately 0.0094, with a Cramer's V statistic of approximately 0.2047, indicating a
moderate association.

Similarly, the test for the relationship between required intervention and section yielded
a p-value of approximately 0.0001, with a Cramer's V statistic of approximately 0.2353,
indicating a moderate association. These results suggest that while reading and observation
scores do not significantly differ across sections and genders, the type of intervention
required is associated with both section and gender, implying that certain groups may need
more tailored support.

CONCLUSIONS AND RECOMMENDATION

The findings from this study provide several key insights into the reading performance and
intervention needs of Grade 1 students at Judge Antonio R. Montilla Sr. Elementary School.
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Firstly, the mean reading scores across the four sections—MAHINATAGON,
MAKISASANGKAYON, MATINALAHURON, and MABINULIGANON—were relatively
similar, with an overall mean of 34.32 words per minute.

This consistency suggests that the reading programs in place are equally effective
across different sections. However, the degree of intervention required varied, with a
significant number of students in each section needing some form of intervention, although
most met the expected reading levels. The uniformity in median observation scores further
supports the notion of consistent educational experiences across sections. Gender-based
analysis revealed no significant differences in mean reading scores or observation scores
between male and female students, indicating gender parity in reading performance.
Nonetheless, the chi-square tests for independence highlighted a significant association
between the required level of intervention and both section and gender, suggesting that
specific groups may benefit from more targeted support. These conclusions underscore the
importance of personalized intervention strategies to address the unique needs of different
student groups, despite overall uniform performance metrics.

Based on the findings of this study, several recommendations can be made to enhance
reading performance and address the intervention needs of Grade 1 students at Judge Antonio
R. Montilla Sr. Elementary School. First, it is crucial to design and implement targeted
reading interventions tailored to the specific needs of students in each section, providing
additional support for those requiring moderate to full intervention. To ensure the
effectiveness of these interventions, ongoing professional development for teachers should be
prioritized, with training programs focusing on differentiated instruction, literacy strategies,
and assessment techniques. This will equip teachers with the necessary skills to support
diverse learners and address their specific challenges.

Additionally, continuous monitoring and assessment of students' reading progress are
essential. Utilizing tools like the Comprehensive Rapid Literacy Assessment (CRLA) at
regular intervals can help identify students' strengths and areas for improvement, allowing for
timely and appropriate interventions. Encouraging greater parental involvement in their
children's reading development can also have a positive impact, as workshops and resources
for parents on how to support reading at home can reinforce school-based efforts and create a
more cohesive learning environment.

Although no significant differences were found in reading scores between male and
female students, the association with intervention needs suggests that gender-sensitive
approaches may still be beneficial. Tailoring reading materials and activities to engage both
boys and girls can help maintain their interest and motivation. Furthermore, investing in a
diverse range of reading materials that cater to different reading levels and interests can
support student engagement and improvement. Access to a well-stocked library and digital
reading resources will provide students with more opportunities to practice and enhance their
reading skills.

Lastly, encouraging collaborative learning strategies, such as peer tutoring and group
reading activities, can foster a supportive learning environment. These strategies can help
students learn from each other, build confidence, and develop their reading skills in a more
interactive and engaging manner. By implementing these recommendations, Judge Antonio
R. Montilla Sr. Elementary School can better support its students in achieving their full
academic potential, particularly in reading literacy, which is foundational for future learning
and success.
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