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Abstract:  This study investigated the integration of Gender and Development (GAD) principles into the teaching-

learning process among secondary school educators in Mainit I District. The primary objectives were to assess the 

extent of GAD integration, determined the relationship between teacher profiles and GAD integration levels, and 

develop a comprehensive GAD Integration Manual. The research involved a population of 72 secondary school 

teachers from Mainit National High School, Magpayang National High School, and Paco National High School. 

Employing cluster sampling, teachers with a minimum of one year of teaching experience and holding permanent 

positions were selected. Data were collected through a validated, researcher-designed survey questionnaire, ensuring 

both content validity and reliability (Cronbach’s alpha = 0.8816). Results indicate a diverse teacher profile: 

predominantly mid-career, female, with varied educational attainments and specializations, significant teaching 

experience, and extensive participation in GAD training. Findings show a high level of GAD integration across 

structured lessons, visual materials, instructional delivery, assessment and evaluation, and performance tasks. 

Teachers consistently incorporate GAD principles to promote gender equality and inclusivity. Statistical analysis 

revealed significant relationships between teacher profile and GAD integration levels. Teachers handling multiple 

subjects and those with higher academic ranks demonstrated more effective GAD integration, particularly in social 

studies and literature. Based on these findings, the study proposed a GAD Integration Manual tailored for Mainit I 

District educators. This manual includes subject-specific strategies, adaptable approaches for all teaching ranks, 

innovative instructional methods, and guidelines for creating gender-fair materials. 
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INTRODUCTION 

 

In the realm of education, the integration of Gender and Development (GAD) principles stands 

as a critical initiative aimed at advancing gender equality and fostering social justice. Despite 

concerted global and national efforts to promote GAD in education, persistent challenges impede 

progress toward achieving educational equity and social inclusion, particularly at the grassroots 

level. 

Education is the bedrock of societal advancement, shaping individual growth and societal 

progress. Yet, entrenched gender disparities continue to thwart endeavors to attain educational 

parity. Within Mainit I District, these inequities manifest subtly but pervasively, influencing the 

dynamics of teaching and learning and perpetuating unequal opportunities across genders. 

International frameworks such as the Sustainable Development Goals (SDGs) underscore 

education's pivotal role in promoting gender equality. However, the translation of GAD 

principles into practice remains a formidable challenge despite mandates like Department of 

Education (DepEd) Order No. 32, s. 2017, which advocates for integrating GAD perspectives in 
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education. Persistent barriers, rooted in entrenched patriarchal norms and gender biases, 

persistently hinder progress (Chikuvadze, 2020). 

In Mainit I District, student concerns voiced during a school-wide forum highlighted 

evident gender biases in classroom interactions and instructional materials. Instances included 

male students being disproportionately called upon for science and mathematics discussions, 

while female students were steered toward humanities and arts activities. Textbook reviews 

revealed skewed representations favoring male figures in historical and scientific achievements, 

reinforcing traditional gender stereotypes. These practices detrimentally impact students' self-

esteem and academic performance, with female students exhibiting diminished confidence in 

STEM subjects and male students disengaging from perceived 'feminine' subjects. 

Recognizing education's transformative potential, it becomes imperative to challenge 

stereotypes, cultivate inclusive norms, and foster critical consciousness. Education, thus, 

emerges as a catalyst for societal change and sustainable development. However, fully leveraging 

this potential necessitates a thorough understanding of the current status of GAD integration in 

teaching practices (Manalang, 2023). 

Against this backdrop, this research endeavors to address existing knowledge gaps by 

examining the practical integration of GAD principles within the local educational context. By 

exploring the pervasive impact of gender biases throughout the teaching-learning process, this 

study aims to provide empirical insights for evidence-based interventions and policy reforms. 

Through rigorous inquiry, it seeks to contribute substantively to the discourse on GAD 

integration in education, offering pathways toward fostering more inclusive and equitable 

educational environments. 

The researcher, who is one of the secondary school teachers in Mainit I District of the Division 

of Surigao del Norte, is interested in determining the extent of Gender and Development (GAD) 

integration in the teaching-learning process, hence, this study. 

 

Problem Statement 

The study endeavored to explore the extent of Gender and Development (GAD) integration in 

the teaching-learning process among secondary school teachers at Mainit I District.  

Specifically, the study sought answers to the following concerns; 

1. What is the profile of secondary school teachers?  

2. To what extent do secondary school teachers integrate GAD concepts into various 

aspects of the teaching and learning process? 

3. Is there a significant relationship between the profile of secondary school teachers and 

the level of GAD integration in their teaching practices? 

 

Theoretical framework 

This study is anchored in Albert Bandura's Self-Efficacy Theory developed in 1977, which posits 

that individuals' beliefs in their capabilities influence their motivation, effort, and perseverance in 

achieving goals or tasks. In the context of integrating Gender and Development (GAD) 

principles into the teaching-learning process, the theory helps understand teachers' confidence in 

their ability to incorporate these principles. Teachers' beliefs shape their motivation and 

engagement with GAD initiatives, with past successes and failures impacting their self-efficacy. 

By applying the Self-Efficacy Theory, this study examines how teachers' beliefs about 

GAD integration affect their engagement with these principles. It aims to assess teachers' 

confidence, identify factors that influence their self-efficacy, and propose strategies to enhance it. 
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Understanding these beliefs can inform interventions and support mechanisms to promote more 

effective GAD integration in education, contributing to broader reform initiatives aimed at 

gender equality and social justice. 

This approach provides a lens to analyze GAD integration dynamics in the teaching-

learning process. By examining how self-efficacy beliefs influence teachers' practices, the study 

offers insights into the challenges and opportunities associated with GAD integration. It 

highlights the importance of teacher confidence in implementing educational reforms and 

underscores the need for systemic support to enhance self-efficacy, leading to more equitable and 

inclusive educational environments. 

 

METHODOLOGY 

 

Research design 

This study utilized a descriptive-correlational approach. This approach is a method that combines 

elements of both descriptive and correlational research, aiming to describe the characteristics of a 

phenomenon and explore the relationships between different variables. In this study, this design 

aimed to provide a comprehensive description of the integration of Gender and Development 

(GAD) principles in the teaching-learning process among secondary school teachers in Mainit I 

District as it seeks to examine the correlations between various factors, such as the profile of the 

respondents and the level of integration of GAD concepts, using appropriate statistical treatments 

to arrive at drawing conclusions. 

 

Locale of study 

The setting of this study was at the three component schools within Mainit I District, namely 

Magpayang National High School, Mainit National High School, and Paco National High 

School, all falling under the jurisdiction of the Schools Division of Surigao del Norte in the 

Caraga Region. The said schools were among the schools in the division which had equal access 

to resources and equity in various opportunities regardless of gender. 

 

Respondents of the study 

The study involved a population of 89 secondary school teachers who are distributed in the three 

secondary schools of Mainit I District. Of this number, 72 teachers each of whom had at least 

one (1) year of teaching experience and held permanent teaching positions were chosen as the 

respondents of the study. 

 

Selection and description of respondents 

This study employed cluster sampling to select the respondents of the study. The population was 

divided into clusters based on the three secondary schools within Mainit I District: Mainit 

National High School, Magpayang National High School, and Paco National High School. This 

method ensures representation of diverse perspectives and experiences across different schools, 

enhancing the generalizability of the findings. 

 

 

Data gathering instruments 

This study used a researcher-made survey questionnaire. The survey questionnaire was divided 

into two parts. The first part was on the demographic characteristics and professional profiles of 
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secondary school teachers concerning: age, sex, highest educational attainment, 

specialization/subjects taught, years of teaching experience, academic rank, and participation in 

any GAD training. The second part consisted of questions and aspects on the extent of secondary 

school teachers' incorporation of GAD concepts into various aspects of the teaching and learning 

process, encompassing: structured lessons, visual materials, instructional delivery, assessment 

and evaluation, and performance tasks, and lastly, on the extent to which Gender and 

Development (GAD) was integrated into the teaching and learning process. 

 

Data gathering procedure 

To ensure respondents fully understood the purpose of the study and could provide accurate 

answers based on their actual teaching practices, a comprehensive focus group discussion was 

conducted initially. This discussion aimed to clarify the study's objectives, emphasize the 

importance of honest and reflective responses, and address any questions or concerns the 

respondents might have. By fostering a clear understanding of the study's goals, the reliability 

and validity of the data collected were enhanced. 

Following the focus group discussion, structured questionnaires were distributed to the 

respondents. The questionnaires were designed to capture detailed information on the integration 

of Gender and Development (GAD) principles in their teaching practices. Respondents were 

given ample time to complete the questionnaires thoughtfully, ensuring that their responses were 

considered and accurate reflections of their experiences and practices. 

Once the questionnaires were completed, the researcher collected them systematically to 

ensure all responses were accounted for. The collected data was then meticulously recorded and 

subjected to rigorous analysis using appropriate statistical methods, allowing the researcher to 

draw informed and hypothetical conclusions. 

 

Data analysis procedure  

After gathering the required data, it was systematically tabulated according to the sections of the 

survey questionnaire. The weighted man for each indicator was calculated to identify the most 

prevalent responses across all parts of the questionnaire. These survey results served as the 

foundation for developing a Gender and Development (GAD) Integration Manual, addressing the 

core issues identified. The study employed a comprehensive set of statistical treatments to 

analyze the data and explore the relationship between teacher profiles and the integration of 

Gender and Development (GAD) concepts in the teaching and learning process. 

First, frequency count and percentage were used to describe the distribution of respondents 

across key profile variables such as age, sex, highest educational attainment, specialization or 

subjects taught, years of teaching experience, academic rank, and participation in any GAD 

training. This provided a clear demographic and professional snapshot of the study participants, 

setting the foundation for deeper analysis. 

Next, the weighted mean was applied to determine the average responses regarding the 

extent to which GAD concepts were integrated into teaching and learning. This measure helped 

capture the general level of GAD integration as perceived by the respondents, offering insight 

into the overall trends and consistency of GAD-related practices in classrooms. 

To explore the relationship between specific profile variables and GAD integration, the 

study used two correlational methods. The point-biserial correlation coefficient was employed to 

examine the association between binary or categorical variables—such as sex, highest 

educational attainment, subjects taught, and participation in GAD training—and the level of 



Riel S. Salamputan 

1209 

GAD integration. This allowed the researchers to determine whether differences in these 

categorical factors were meaningfully related to variations in GAD practices. 

Finally, the Spearman rho correlation coefficient was utilized to analyze the relationship 

between ordinal or ranked variables—such as age, years of teaching experience, and academic 

rank—and the level of GAD integration. As a non-parametric test, Spearman rho was well-suited 

for capturing monotonic relationships, even when the data were not normally distributed. 

Overall, these statistical treatments combined descriptive and inferential approaches, 

enabling the study to provide both a detailed profile of respondents and an analytical 

understanding of how their characteristics influenced the integration of GAD principles in 

educational settings. 

 

DISCUSSION OF FINDINGS 

 

Profile of secondary school teachers 

This section delves into the demographic and professional profile of the secondary school 

teachers at Mainit I District in terms of age, sex, highest educational attainment, subjects taught, 

years of teaching experience, academic rank, and participation in any Gender and Development 

(GAD) training. 

Among the 72 teachers, the majority (41.7%) are aged 30 to 39, representing a group likely 

characterized by a blend of experience and adaptability. Following this, 30.6% are aged 40 to 49, 

indicating a significant presence of mid-career professionals who bring substantial institutional 

knowledge and pedagogical expertise. Teachers aged 20 to 29 make up 15.3% of the sample, 

offering youthful energy, fresh perspectives, and modern teaching methodologies. Finally, 12.5% 

of the educators are aged 50 and above, highlighting the commitment of seasoned professionals 

who provide wisdom, stability, and continuity in the educational landscape. 

The sex profile shows a clear gender disparity, with females comprising the majority 

(68.1%) and males representing only 31.9% of the teaching workforce. This imbalance reflects 

broader societal trends where teaching is often perceived as a female-dominated profession, 

raising important considerations about the diversity of role models available to students and the 

potential influence of gendered career pathways. The underrepresentation of male teachers 

suggests that societal perceptions of masculinity, combined with recruitment practices or career 

choices, may shape male participation in the field, warranting further exploration of how gender 

dynamics affect the teaching profession. 

In terms of educational attainment, a notable portion of teachers are master’s degree unit 

earners, signaling strong engagement with ongoing professional development and advanced 

study. This high level of academic preparation is likely to enhance instructional quality and 

ensure that teachers remain current with educational innovations. Furthermore, the presence of 

doctorate degree holders (22.0%) reflects a commitment to scholarly inquiry and positions some 

teachers for leadership or specialized roles. Meanwhile, the presence of teachers with only 

baccalaureate degrees (22.2%) contributes to the diversity of educational backgrounds, fostering 

a multifaceted teaching workforce with varied experiences and perspectives. 

The analysis of subjects taught reveals that a majority of teachers (62.5%) specialize in a 

single subject, emphasizing depth and subject-specific expertise, which can positively impact 

student mastery. Conversely, the 37.5% who teach multiple subjects demonstrate adaptability 

and versatility, managing different curricula and instructional approaches that enrich their 

pedagogical practice through broader experience. 
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Looking at teaching experience, the largest segment of teachers (43.1%) has been in the 

profession for 6 to 10 years, representing a mid-career group that has moved past the adjustment 

phase and developed a strong foundation in classroom management and pedagogy. These 

teachers not only contribute to instructional stability but also play key roles in mentoring newer 

colleagues and driving continuous improvement within the school setting. 

Regarding academic rank, the data reveal a structure heavily concentrated in entry-level 

positions, with 40.3% of teachers holding the rank of Teacher I. The presence of 33.3% at 

Teacher II and 20.8% at Teacher III reflects a progressive but narrow advancement pathway, 

while the limited numbers at Master Teacher I (4.2%) and Master Teacher II (1.4%) — and none 

at Master Teacher III — suggest potential barriers to promotion, such as stringent criteria or 

limited leadership positions, that could affect career progression and professional motivation. 

Finally, the findings on Gender and Development (GAD) training participation show that 

63.9% of respondents have attended at least one GAD training session. This high level of 

engagement indicates growing awareness and commitment among teachers to incorporate gender 

equity principles into their teaching, supporting more inclusive and equitable learning 

environments. 

Overall, the data point to a workforce characterized by gender imbalance, strong academic 

preparation, varying levels of specialization, solid mid-career representation, hierarchical career 

advancement structures, and encouraging levels of gender-awareness training. Together, these 

factors shape the instructional environment and hold implications for both classroom practices 

and institutional strategies aimed at enhancing educational quality and inclusivity. 

 

Secondary school teachers’ in the integration of gad concepts into various aspects of the 

teaching and learning process 

 

In the lesson design teachers frequently incorporate gender-sensitive examples that reflect the 

interests and hobbies of all genders (M = 4.12), underscoring their commitment to inclusivity 

and engagement. However, slightly lower attention is given to addressing cross-gender topics in 

lesson plans (M = 3.82), reflecting challenges such as curricular limitations and resource 

scarcity, especially in traditionally content-heavy subjects like mathematics and science. These 

results align with Airton and Woolley (2020), Yuden (2020), and Korenius (2018), all of whom 

emphasize the importance of inclusive lesson planning to foster engagement and equality. 

For visual materials (Table 4), teachers excel in using diverse and inclusive examples (M = 

3.88), ensuring students see themselves represented in classroom visuals. Yet, challenges arise in 

equal gender representation through colors and shapes (M = 3.68), where unconscious biases and 

limited design resources may lead to unintentional reinforcement of stereotypes. Studies by 

Scheflan-Katzav (2021), Aguilar-Delavin (2022), and Shallaita et al. (2021) support these 

findings, highlighting the need for training and resources to promote truly gender-neutral visual 

designs. 

In terms of instructional delivery teachers show very high levels of GAD integration, 

particularly in ensuring topics are not gender-biased (M = 4.46). This reflects a clear 

commitment to equitable presentation and the creation of supportive classroom climates, 

consistent with Canuto and Espique (2023) and Tarayo (2021). However, incorporating diverse 

voices in classroom discussions (M = 4.32) presents a slightly greater challenge, likely due to 

student reluctance, societal norms, or the sensitive nature of gender topics, as noted by Rohde-

Abuba et al. (2019). 
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In the area of assessment and evaluation, the highest achievement is seen in fair point 

allocation regardless of gender (M = 4.49), demonstrating equitable grading practices. However, 

designing questionnaires that accurately reflect diverse genders (M = 4.02) remains a challenge, 

partly due to persistent gender binaries in assessment tools. These findings are consistent with 

the work of Bascos et al. (2023), Masangya et al. (2022), and Saygin (2020), who emphasize the 

need for more nuanced, gender-sensitive assessment methods. 

Finally, performance tasks reveal the strongest commitment to GAD principles, with the 

highest mean observed for providing equal opportunities to all genders (M = 4.61), followed 

closely by incorporating diverse perspectives into content and materials (M = 4.57). These 

excellent ratings reflect deliberate teacher efforts to challenge stereotypes and promote critical 

thinking, as highlighted by Koç and Aksoy (2018), Peterson et al. (2018), and Viana and 

O’Boyle (2023). Despite some constraints like time and resources, teachers maintain a strong 

dedication to inclusive performance-based learning, consistent with the findings of Awang-

Hashim et al. (2019) and De Las Penas et al. (2021). 

Overall, the consistently high mean scores across all areas—lesson planning, visual 

materials, instructional delivery, assessment, and performance tasks—demonstrate a 

commendable and systematic integration of GAD principles in Mainit I District. Teachers’ efforts 

not only promote gender equity but also contribute to creating inclusive, supportive, and socially 

responsive learning environments. These findings highlight the importance of continued 

institutional support, targeted training, and resource allocation to sustain and further strengthen 

the integration of GAD concepts in educational practices. 

 

Significant relationship between the profile of secondary school teachers and the level of gad 

integration in their teaching practices 

 

The Point-biserial correlation analysis reveals a significant positive relationship (rpb = 0.246, p = 

0.037) between the number of subjects taught by teachers and their level of GAD integration in 

structured lessons. This suggests that teachers handling multiple subjects are more likely to 

incorporate gender-sensitive content and activities into their instructional practices. Such 

versatility may reflect broader pedagogical flexibility and the ability to adapt GAD perspectives 

across various domains. Salvador-Garcia (2022) supports this interpretation, emphasizing that 

teachers who engage in reflective practice across different subject areas are better equipped to 

embed gender awareness and inclusivity into their lessons. The rejection of the null hypothesis 

here affirms that subject breadth meaningfully enhances the integration of GAD principles, 

contributing to more inclusive learning environments. 

Employing Spearman rho correlation analysis, the researcher uncovered significant 

negative relationships between teachers’ academic rank and their integration of GAD concepts, 

specifically in instructional delivery (ρ = -0.259, p = 0.028) and performance tasks (ρ = -0.237, p 

= 0.045). This means that as academic rank increases, the incorporation of GAD elements in 

these areas tends to decrease. This trend is likely influenced by the shift in responsibilities that 

comes with higher rank: senior teachers and department heads often balance administrative tasks, 

leadership roles, and oversight of curricular standards, leaving them with less direct classroom 

engagement. As a result, they may have fewer opportunities to implement innovative or gender-

inclusive strategies in their teaching. Studies by Farmer et al. (2019), Abasolo et al. (2021), and 

Malm (2020) reinforce this interpretation, pointing out that junior teachers, by contrast, are often 
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more flexible, attuned to contemporary pedagogical shifts, and eager to incorporate modern 

issues like gender diversity into their instructional practices. 

Additionally, the negative correlation between academic rank and GAD integration in 

performance tasks suggests that higher-ranked teachers may face particular difficulties in 

aligning assessments with GAD principles, partly due to time constraints and partly due to the 

institutional emphasis on maintaining traditional assessment methods. This aligns with the 

insights of Argaman (2022) and Green (2021), who argue that hierarchical structures in schools 

can inhibit innovation, creating barriers for junior teachers attempting to adopt more progressive 

approaches. Similarly, Chang (2018) highlights how the pressures of educational leadership can 

limit senior educators’ capacity to engage deeply with evolving equity-focused paradigms. 

 

Proposed GAD integration manual 

Based on the study’s findings, a proposed Gender and Development (GAD) Integration Manual 

emerges as a vital tool to enhance the consistent and effective incorporation of GAD concepts 

into teaching practices across secondary schools. The teacher profile analysis reveals a 

predominantly experienced workforce with varied academic attainments and subject 

specializations, emphasizing the need for a manual that offers tailored strategies addressing these 

diverse professional backgrounds. This demographic diversity calls for a flexible, adaptable 

resource that can resonate with both junior teachers seeking innovation and senior educators 

navigating leadership roles. 

The correlation findings strongly shape the proposed manual’s design. The positive 

relationship between the number of subjects taught and structured lesson planning (rpb = 0.246, 

p = 0.037) suggests the need for subject-specific lesson templates that demonstrate how to embed 

diverse gender perspectives across different disciplines. Providing concrete examples of how 

GAD principles can be naturally woven into varied subject matter will empower teachers to 

translate inclusive concepts into actionable practices, no matter the subject they handle. 

Conversely, the negative correlations between academic rank and both instructional 

delivery (ρ = -0.259, p = 0.028) and performance task integration (ρ = -0.237, p = 0.045) 

highlight a critical gap: higher-ranking teachers, often burdened by administrative 

responsibilities, may have fewer opportunities or less recent exposure to innovative, gender-

sensitive pedagogical strategies. Thus, the manual should feature innovative instructional 

strategies, updated performance task frameworks, and reflective practice tools designed to help 

senior teachers stay engaged with evolving GAD integration trends, ensuring that leadership 

roles do not unintentionally distance them from classroom inclusivity efforts. 

Supporting this proposal, Korenius (2018) stresses the urgent need for gender-sensitive 

education toolkits in low- and middle-income countries, noting the scarcity of accessible online 

resources and the importance of addressing teachers’ awareness of gender stereotypes. Korenius 

identifies essential components for such toolkits: promoting student engagement, fostering 

gender-sensitive classroom environments, selecting inclusive language and materials, addressing 

health and maturity topics, and involving families and communities in gender sensitivity efforts. 

These themes should be comprehensively embedded in the proposed manual to create a holistic 

approach. 

Additionally, Yuden et al. (2020) advocate for gender sensitization and professional development 

through the use of gender-responsive teaching manuals and in-service training. This highlights 

the manual’s potential not just as a static guide but as a dynamic professional development tool 
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that can reshape pedagogical practices and cultivate a sustainable culture of inclusivity within 

schools. 

In summary, the proposed GAD Integration Manual should serve as a practical, context-

sensitive, and development-oriented resource, offering subject-specific templates, innovative 

teaching strategies, inclusive performance assessment frameworks, and reflective tools. 

Designed to meet the needs of both junior and senior teachers, it will support continuous 

professional growth, promote gender-sensitive education, and foster more equitable, inclusive 

school environments. 

 

Output of the study: A Gender and Development (GAD) Integration Manual 

This Gender and Development (GAD) Integration Manual serves as a comprehensive guide for 

educators seeking to embed principles of gender equality and inclusivity into every aspect of the 

teaching-learning process. It begins by contextualizing Gender and Development within the 

educational sphere, exploring its historical evolution, theoretical foundations, and contemporary 

relevance. Through an in-depth analysis, educators gain a nuanced understanding of how gender 

norms, stereotypes, and inequalities intersect with educational practices, shaping learning 

outcomes and experiences. The manual underscores the transformative potential of GAD 

integration in challenging societal norms, fostering critical thinking, and empowering learners to 

become advocates for gender equality. 

Central to this manual is an exploration of the multifaceted significance of GAD 

integration in education. It delves into how GAD principles contribute to the creation of 

inclusive learning environments, where all learners, irrespective of gender identity, feel valued 

and respected. By challenging stereotypes, promoting empathy, and fostering a culture of respect 

for diversity, GAD integration prepares learners to navigate complex social realities and 

contribute positively to their communities. Through case studies and best practices, educators 

gain practical insights into the tangible benefits of GAD integration in promoting academic 

achievement, social-emotional development, and holistic well-being among students. 

The manual also elucidates the crucial role of educators in championing GAD integration 

within educational settings. It outlines the responsibilities of teachers in integrating GAD 

perspectives into curriculum design, instructional delivery, assessment, and evaluation. By 

providing concrete strategies and tools for incorporating GAD principles into lesson planning, 

classroom management, and subject-specific instruction, the manual empowers educators to 

create transformative learning experiences that challenge stereotypes, promote critical thinking, 

and foster equitable opportunities for all learners. Through collaborative efforts and sustained 

commitment to GAD integration, educators can contribute to building a more just, inclusive, and 

equitable society. 

 

CONCLUSION 

 

In conclusion, the study reveals that secondary school teachers in Mainit I District demonstrate a 

very satisfactory integration of Gender and Development (GAD) principles across multiple 

dimensions of the teaching and learning process, including structured lessons, visual materials, 

instructional delivery, and assessment and evaluation, while achieving an excellent level in the 

area of performance tasks. This strong integration is shaped by a blend of positive and negative 

correlations between teachers’ profiles and their GAD practices. 
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The findings show that teachers with graduate-level education and substantial teaching 

experience possess the content knowledge, pedagogical skills, and professional grounding 

necessary to embed GAD concepts effectively into their teaching. A significant proportion of 

teachers having attended GAD training sessions further supports their capacity to apply gender-

sensitive approaches within the classroom. This combination of education, experience, and 

specialized training equips them to create inclusive, equitable learning environments. 

However, the study also highlights how specific aspects of teacher profiles influence GAD 

integration: teaching multiple subjects positively correlates with more robust inclusion of GAD 

principles in structured lessons, while higher academic rank correlates negatively with 

integration efforts in instructional delivery and performance tasks. This suggests that as teachers 

ascend to more senior positions, administrative responsibilities may limit their direct classroom 

engagement, making it more challenging to maintain hands-on, gender-sensitive practices. 

Recognizing these dynamics, the study underscores the need for a proposed GAD 

Integration Manual as a key resource. This manual would offer teachers practical, subject-

specific strategies, innovative instructional approaches, performance task frameworks, and 

reflective tools to support effective GAD integration, regardless of their specialization or career 

stage. Ultimately, this resource aims to strengthen teachers’ ability to sustain inclusive, gender-

responsive educational practices and promote lasting equity in the classroom. 

 
REFERENCES 

 
Abasolo, E., Abasolo, D., & Abella, P. (2021). Master teachers capability and challenges in the new normal. Online 

Submission. ERIC Document No. ED618448. Retrieved from ERIC database. 

 

Aguilar-Delavin, E. (2022). Philippine English Modules During Covid-19 Pandemic: Its Gender Sensitivity and 

Responsiveness. International Journal of Multidisciplinary: Applied Business and Education Research, 3(9), 1798–

1804. https://doi.org/10.11594/ijmaber.03.09.19 

 

Airton, L., & Woolley, S. W. (2020). Teaching about gender diversity: Teacher-tested lesson plans for K-12 

classrooms (e-book). Canadian Scholars. ISBN: 9781773381688 

 

Argaman, E. (2022). Vertical hierarchies in educational institutions. In A sociological perspective on hierarchies in 

educational institutions (pp. 45-56). Emerald Publishing Limited. https://doi.org/10.1108/978-1-80382-229-

720221004 

 

Awang-Hashim, R., Kaur, A., & Valdez, N. P. (2019). Strategizing inclusivity in teaching diverse learners in higher 

education. Malaysian Journal of Learning and Instruction, 16(1), 105-128. 

 

Bascos, M. C., Manalang, A. C., & Olua, E. F. (2023). Implementation of gender and development program. 

International Journal of Advanced Multidisciplinary Studies (IJAMS), 3(7), 270-291. https://www.ijams-bbp.net/wp-

content/uploads/2023/08/1-IJAMS-JULY-2023-270-291.pdf 

 

Canuto, P. P., & Espique, F. (2023). Gender equality in science classrooms: Examining the implementation of 

gender-responsive approach and its impact on science education. International Journal of Learning, Teaching and 

Educational Research, 22(6), 659-678. https://doi.org/10.26803/ijlter.22.6.33 

 

Chang, B. (2018). Issues of educational equity, curriculum, and pedagogy in Hong Kong. In B. Chang (Ed.), Issues 

of educational equity, curriculum, and pedagogy in Hong Kong (pp. 10-22). 

https://doi.org/10.4324/9781315694382-10 

 

Chapin, J., & Warne, V. (2020). Gender responsive pedagogy in higher education: A framework. International 

Network for Advancing Science and Policy (INASP). https://www.inasp.info 



Riel S. Salamputan 

1215 

 

 

Chikuvadze, P. (2020). Female pupils’ perspective on societal factors influencing their progression in advanced level 

science subjects in Zimbabwe [Doctoral dissertation, University of the Free State]. University of the Free State. 

http://hdl.handle.net/11660/11177 

De Las Penas, M. L. A. N., Verzosa, D. M. B., Aberin, M. A. Q., Garciano, A. D., Sarmiento, J. F., & Tolentino, M. 

A. C. (2021). Designing performance tasks in mathematics using technological tools. In W. C. Yang, D. Meade, & 

M. Majewski (Eds.), Proceedings of the 26th Asian Technology Conference in Mathematics. Mathematics and 

Technology, LLC. https://atcm.mathandtech.org/EP2021/invited/21912.pdf 

 

Department of Education (DepEd). (2017). DepEd Order No. 32, s. 2017: Gender-Responsive Basic Education 

Policy. Retrieved from https://www.deped.gov.ph/2017/06/29/do-32-s-2017-gender-responsive-basic-education-

policy/. 

Dey, S. M., Choudhury, S., Chatterjee, S., Ghosh, P., Ganguli, D., & Ghosh, S. R. C. (2024). Breaking barriers: 

Exploring gender dynamics in education (e-book). Notion Press. ISBN: 9798892334174 

 

Dierickx, E., Luyckx, K., & Ardies, J. (2022). Are my technology lessons for girls? The Gender Sensitive Education 

Checklist (GSEC) for teaching Science and Technology. Design and Technology Education: An International 

Journal, 27(2), 24–37. https://openjournals.ljmu.ac.uk/DATE/article/view/1094 

 

Evans, D. K., Akmal, M., & Jakiela, P. (2021). Gender gaps in education: The long view. IZA Journal of 

Development and Migration. https://doi.org/10.2478/izajodm-2021-0001 

 

Farmer, T. W., Hamm, J. V., Dawes, M., Barko-Alva, K., & Cross, J. R. (2019). Promoting inclusive communities in 

diverse classrooms: Teacher attunement and social dynamics management. Educational Psychologist, 54(4), 286–

305. https://doi.org/10.1080/00461520.2019.1635020 

 

Generale, M., & Emilyn, C. (2023). Gender Awareness: Classroom Experiences of Senior High School Students. 

Journal of Gender, Culture, and Society, 3(2), 15–30. https://doi.org/10.32996/jgcs.2023.3.2.3 

Gladys, M. J., Furst, J. E., Holdsworth, J. L., & Dastoor, P. C. (2023). Gender bias in first-year multiple-choice 

physics examinations. Physical Review Physics Education Research, 19(2), 020109. 

https://doi.org/10.1103/PhysRevPhysEducRes.19.020109 

 

Gluzman, N. A., Vaganova, O. I., & Chelnokova, E. A. (2020). The use of educational technologies in teaching the 

course "Gender approach in the practical activities of the teacher". SHS Web of Conferences, 87, Article 00085. 

International Scientific and Practical Conference “Teacher Professionalism: Psychological and Pedagogical Support 

of a Successful Career” (ICTP 2020). https://doi.org/10.1051/shsconf/20208700085 

 

Green, N. H. (2021). Examining teacher leadership: The perceived challenges of being a teacher leader 

(Dissertations, Theses, and Projects, 474). Minnesota State University Moorhead. https://red.mnstate.edu/thesis/474 

 

Koç, K., & Aksoy, A. (2018). Performance tasks in developing creativity in education. IRA International Journal of 

Education and Multidisciplinary Studies, 10(2), 10-17. http://dx.doi.org/10.21013/jems.v10.n2.p1 

 

Korenius, S. (2018). Gender sensitive education – A literature review of relevant toolkits for secondary school 

teachers in Eritrea. Diakonia-ammattikorkeakoulu. https://urn.fi/URN:NBN:fi:amk-2018121020791 

 

Lomotey, B. A. (2020). Exploring the adoption of gender-fair Spanish alternatives in school domains: An African 

university in focus. Sexuality & Culture, 24(3), 1082–1106. https://doi.org/10.1007/s12119-020-09746-0 

 

Lualhati, G. P. (2019). Gender sensitizing: Examining Filipino educators’ pedagogical practices and teaching 

effectiveness. Asia Pacific Journal of Multidisciplinary Research, 7(1), 67-76. http://www.apjmr.com/APJMR-

2019.7.1.2.08-libre.pdf 

 



Gender and development (GAD) integration in the teaching-learning process at Mainit I District 

1216 

Malm, B. (2020). On the complexities of educating student teachers: Teacher educators’ views on contemporary 

challenges to their profession. Journal of Education for Teaching, 46(3), 351–364. 

https://doi.org/10.1080/02607476.2020.1739514 

 

Manalang, F. (n.d.). Assessment of gender sensitive policy implementation in the secondary schools in Nueva Ecija. 

SSRN. https://ssrn.com/abstract=4674537 

 

Masangya, R. T., Barosa, E. A., & Soriano, J. T. (2022). The gender-sensitive teaching in physics for technologist 

curriculum: Basis for enrichment. International Journal of Science Technology Management and Research, 7(08), 1. 

Retrieved from http://www.ijstmr.com 

 

Obiagu, A. (2021, July 8). Gender lessons’ avoidance, resistance and solidarity in Nigerian higher education 

classroom: Implications for gender-transformative pedagogy. Paper presented at EADI-ISS General Conference 

2021: Solidarity, Peace and Social Justice. Retrieved from https://ssrn.com/abstract=3888423 

 

Petersen, M. J. (2020). Promoting freedom of religion or belief and gender equality in the context of the Sustainable 

Development Goals: A focus on access to justice, education and health reflections from the 2019 expert consultation 

process. The Danish Institute for Human Rights. https://dspace.ceid.org.tr/xmlui/handle/1/1267 

 

Peterson, A., Dumont, H., Lafuente, M., & Law, N. (2018). Understanding innovative pedagogies: Key themes to 

analyse new approaches to teaching and learning. OECD Education Working Papers (No. 172). OECD Publishing. 

https://doi.org/10.1787/9f843a6e-en 

 

Saygin, P. O. (2020). Gender bias in standardized tests: Evidence from a centralized college admissions system. 

Empirical Economics, 59(3), 1037–1065. https://doi.org/10.1007/s00181-019-01662-z 

 

Scheflan-Katzav, H. (2021). Visual literacy and gender sensitivity: teaching art from a feminist perspective. Journal 

of Visual Literacy, 40(3–4), 170–188. https://doi.org/10.1080/1051144X.2021.1974769 

Shallaita, B. A., Nawawi, N., & Amin, M. (2021). Analysis of English Language Teaching Materials on Gender 

Representation. International Journal of Multicultural and Multireligious Understanding, 8(2). Retrieved from 

https://ijmmu.com/index.php/ijmmu/article/view/2865 

 

Tarrayo, V. N., Potestades, R. R., & Ulla, M. B. (2021). Exploring the gender perspective in English language 

teaching (ELT): Voices from ELT practitioners in Philippine higher education institutions. Sexuality & Culture, 

25(4), 1634–1652. https://doi.org/10.1007/s12119-021-09840-x 

 

UNESCO (2021). Global Education Monitoring Report Team. (2021). Global education monitoring report summary, 

2021/2: Non-state actors in education: Who chooses? Who loses? (Document code ED-2021/WS/38). UNESCO. 

https://creativecommons.org/licenses/by-sa/3.0/igo/ 

 

UNESCO. (2018). Meeting our commitments to gender equality in education: Global education monitoring report 

2018, gender review (Paperback). UNESCO Publishing. 

 

Vallejo Álvarez, C. (2018). Gender Equality Action Plan in EFL: Secondary Education and Upper Secondary Level 

(Master's thesis). Universidad de Valladolid, Facultad de Filosofía y Letras. Retrieved from 

http://uvadoc.uva.es/handle/10324/33164 

 

Viana, V., & O’Boyle, A. (Eds.). (2023). Gender equality in English language teaching practice: A resource book for 

teacher education. British Council. https://doi.org/10.57884/YA01-7913 

 

World Economic Forum. (2020). The Global Competitiveness Report: Special Edition 2020: How countries are 

performing on the road to recovery. Klaus Schwab & Saadia Zahidi (Eds.). https://www.weforum.org/reports/the-

global-competitiveness-report-special-edition-2020 

 

Yuden, Y., Chuki, S., & Dorji, T. (2020). Gender sensitivity in pedagogical practices in secondary education in 

Bhutan. Research in Educational Policy and Management, 2(2), 38-51. https://doi.org/10.46303/repam.2020.3 



Riel S. Salamputan 

1217 

 

Yuden, Y., Chuki, S., & Dorji, T. (2021).  Gender Sensitivity in Textbooks in Secondary Education in Bhutan. 

European Journal of Educational Technology, 4(1), 14-30. 


